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Abstract

As Generation Z enters their career preparation stage, they face an uncertain world shaped by rapid
technological advancement. The teaching careers of Generation Z educators are marked by complex
challenges emerging from education digitalization. This study explores the resilience and adaptive
strategies of Generation Z teachers in confronting professional challenges in the digital era. Using a
qualitative narrative approach, it examines their personal and professional experiences during the
transition from university to the school environment. The findings indicate that many feel unprepared
and uncertain about their teaching competencies. They must manage students’ digital learning
behaviors while adapting to diverse school contexts and expectations. These experiences highlight the
tension between digital fluency and professional maturity. The study emphasizes the necessity of
institutional and systemic support to strengthen young teachers’ professionalism through structured
career guidance, motivation enhancement, and digital competency development. Furthermore, creating
supportive and equitable school environments is essential to nurture teacher resilience and
adaptability. Ultimately, these efforts are vital to promote sustainable professional growth and ensure
that Generation Z educators can thrive as competent, confident, and resilient professionals in the
dynamic educational landscape of the 21st century.

Keywords: Adaptive Strategies; Digital Era; Generation Z; Professional Challenges; Teacher
Resilience.

INTRODUCTION

Generation Z, with its unique characteristics, faces distinct and unprecedented challenges
compared to previous generations. They live in an era where academic pressures have
increased significantly, while mental health crises are widespread among many of their peers
(Hayati et al., 2024). As Generation Z enters the stage of career preparation, they are
confronted with a world filled with uncertainty, where technological acceleration and the
dynamics of globalization have rapidly transformed the educational landscape (Marlika et al.,
2025). The phenomenon of digital transformation represents a swift shift in how work is
managed through the utilization of information technology to achieve greater time efficiency
and effectiveness (Danuri, 2019).

In the digital era, educational challenges demand that every teacher particularly those from
Generation Z pursuing a teaching career master learning technologies. This implies that they
must continuously enhance and adapt their skills in response to the rapid development of
technology and information (Sitompul, 2022). However, in reality, many teachers and pre-
service teachers are not yet prepared to face these transformations. The obstacles they
encounter include limited ability to apply diverse teaching methods and media, insufficient

CV NASKAH ACEH http://jurnal.naskahaceh.co.id/index.php/jpp | 47



mailto:regita.niken.2504158@students.um.ac.id

e Eoolr

7y
Lombaganastan acens V01 5 NO 1 (2026): SEPTEMBER 2025 - FEBRUARY 2026 | DOI: https://doi.org/10.61992/jpp.v5i1.283
| E-ISSN:2963-4369

technological proficiency, a lack of available training opportunities, educational backgrounds
that do not adequately cover information technology skills, and inadequate facilities to
support the integration of technology in the teaching and learning process (Nugraha et al.,
2025).

In the current era of boundless information technology, educators especially those from
Generation Z must be able to develop their knowledge and skills, facilitate learning, and
understand both the learning process and the needs that arise within it (Amirudin & Fatah,
2022). Education in the 21st century, for both teachers and students, is closely linked to the
application of technology in the learning process (Eggen & Kauhach, 2012). To effectively
conduct teaching in this digital era, teachers need to understand students personalities,
implement appropriate teaching approaches, and prepare them to face the demands of digital
life (Eraqi et al., 2023). Specifically, teachers must possess a deeper understanding of the
subject matter than their students. Prospective teacherare expected to equip themselves to
respond effectively to students questions particularly when those questions are critical in
nature (Suyanto, 2021). Nowadays, however, the professionalism of educators in performing
their duties and upholding their professional commitments in the workplace is increasingly
rare (Syaifulloh, 2025).

In facing challenging circumstances, becoming a professional teacher requires perseverance in
responding to classroom and school environments filled with pressure, by demonstrating
effective strategies in managing work and engaging with challenging students, thereby finding
meaning and purpose in their profession (Gu & Day, 2007). Teacher resilience is not merely
about surviving in difficult situations but also about thriving and growing despite adversity
(Beltman et al., 2011). It can thus be concluded that teachers must possess strong resilience
before they can further develop and improve themselves. From a psychological perspective,
resilience refers to the ability to successfully overcome obstacles and cope with life’s
difficulties (Sippel et al., 2015). A teacher’s resilience plays a crucial role in determining
student learning outcomes, serving as a key resource for ensuring effective teaching
particularly among young teachers who demonstrate creative and innovative skills (Zakiyah,
2024).

The quality of education in Indonesia between 2018 and 2021 was reported to be relatively
low compared to other countries worldwide (Patandung & Panggua, 2022). In addition to
issues concerning teachers, the Ministry of Education and Culture has estimated that
Indonesian schools experience a shortage of approximately one million teachers each year
between 2020 and 2024 (Pratiwi, 2020). The imbalance between the number of teachers and
students caused by a high retirement rate and the declining interest of younger generations in
pursuing teaching careers has significantly affected the quality of education in schools
(Irawan et al., 2021). Although various training programs have been implemented by relevant
institutions to maintain teacher quality, becoming a professional educator requires several
years of experience to reach the most effective level of teaching. Teachers who leave the
profession before gaining sufficient experience and learning over time may contribute to the
overall decline in teacher quality (J. Y. Hong, 2012).

Based on the aforementioned discussion, this narrative study aims to explore and analyze the
experiences of resilience and adaptation strategies among Generation Z teachers in facing
professional challenges in the digital era. It particularly examines their transitional process
from campus to school, highlighting how they adjust to workplace environments and
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advancements in educational technology. The findings are expected to contribute to
improving the quality of teaching and fostering professional development among teachers in
the 21st century.

THEORITICAL REVIEW

Arnold Toynbee’s theory of Challenge and Response serves as a relevant foundation for
understanding how Generation Z teachers respond to various challenges that arise during their
transition from university life to the school environment. According to Toynbee, civilizations
emerge, grow, and evolve as a result of challenges, with progress arising from humanity’s
capacity to respond to those challenges creatively (Toynbee, 1946). Generation Z teachers are
therefore expected to demonstrate resilience, characterized by strong psychological endurance
in facing the pressures and challenges of their profession (Surahman et al., 2025).
Consequently, today’s educators must be able to balance innovation with critical reflection to
ensure that learning remains meaningful (Juanda, 2024). In this regard, adaptation,
innovation, and resilience form the essential foundation for sustaining professionalism within
the teaching vocation.

Refers to Arnold J. Toynbee’s Challenge and Response theory, in the context of business
education, this framework emphasizes that the progress and sustainability of an educational
system or institution are largely determined by the ability of teachers and institutions to
respond effectively to emerging challenges (Toynbee, 1946). In the digital era, one significant
challenge for every teacher is mastering educational technology, which requires continuous
enhancement and adaptation of skills in line with rapid technological and informational
developments (Sitompul, 2022). When vocational high school teachers, particularly in
business education, respond to these challenges in a creative, reflective, and adaptive manner,
the educational process can advance toward improved outcomes. Conversely, failure to adapt
may result in declining teaching quality and reduced professional competence. Therefore,
Toynbee’s theory provides a philosophical foundation that views education as a dynamic
process demanding resilience and ongoing adaptability, enabling educators to meet
contemporary needs and cultivate a generation that is both resilient and innovative.

The challenges faced by contemporary teachers are considerably greater than those
encountered by previous generations. In addition to mastering the academic content they
teach, today’s educators must understand technology and demonstrate creativity and
innovation in delivering relevant learning experiences. As role models, teachers are expected
to exemplify the responsible use of technology, helping students recognize its boundaries.
Moreover, teachers must remain open to new ideas and cultivate four essential skills in
students from an early stage: critical thinking, communication, collaboration, and innovation
as inventors and creators (Diplan, 2019).

RESEARCH METHODS

This study employs a qualitative narrative research method, which is used to convey the
stories or experiences of individuals. The participants are several Generation Z teachers with
personal experiences working in real school environments. The narrative approach provides
practical and specific insights (Assjari, 2010). Participants were selected based on the
following criteria: teachers who teach business fields, serve as honorary teachers or honorary
teachers at one of the private vocational schools in Malang Regency, are under 30 years old,
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have a minimum of three months of teaching experience at the school, and are responsible for
Business and Management subjects. so that in this study, 4 participants were selected who are
teachers at one of the private vocational schools in Malang Regency.

Data were collected through in-depth interviews and participatory observation. Structured
interviews were conducted to explore Generation Z teachers’ experiences regarding
challenges and adaptation. The interviews covered the following topics: (1) beliefs in the
teaching profession, (2) motivation for becoming a teacher, (3) challenges in teaching, (4) the
impact of digitalization on students, (5) experiences and motivation to persist in the teaching
profession, and (6) adaptation to various changes in the school environment. Observations
were conducted through direct visits to a private vocational high school in Malang Regency.
During these visits, the researchers asked the young teachers to narrate and reflect on their
experiences from their initial teaching period to the present, focusing particularly on
challenging and meaningful experiences, their beliefs and values regarding their teaching
careers, and their emotional experiences in the classroom and in providing guidance and
instruction.

Data analysis in this study was conducted using thematic analysis, a method for identifying,
analyzing, and reporting patterns (themes) within a dataset for a specific analytical purpose
(Braun & Clarke, 2006). The analytical steps were as follows: (1) Interview transcription, in
which all interview recordings were transcribed to obtain text that is easier to analyze; (2)
Data coding, where the researcher coded the transcribed data to identify emerging themes
related to the research topics, such as challenges in facing digitalization and adaptation to the
school environment; (3) Theme development, where the coded data were grouped into
broader themes based on the experiences of Generation Z teachers during their teaching
practice in schools (Braun & Clarke, 2006).

To ensure the validity and reliability of the data, the researcher employed data triangulation,
integrating information obtained from interviews, observations, and relevant documents
(Patton, 2015). In addition, member checking was conducted by confirming the interview
findings with the research participants to ensure that the data interpretation was accurate and
reflective of their actual experiences (Lincoln & Guba, 1985). This study adhered to
established research ethics by obtaining informed consent from all participants. The collected
data were kept confidential and used solely for research purposes. Participants identities were
anonymized to protect their privacy.

RESULT AND DISCUSSION

This study explored the experiences of Generation Z teachers at a private vocational high
school in Malang Regency, focusing on how they face and adapt to the teaching profession.
Data collected through in-depth interviews and observations revealed several key themes that
illustrate the experiences of Generation Z teachers in their teaching practice.

Belief in Becoming a Professional Teacher

The belief in one’s ability to become an educator does not emerge spontaneously. Teaching is

a profession that requires specialized skills and cannot be performed effectively by
individuals lacking the necessary competencies (Hanifuddin Jamin, 2018). A teacher’s belief
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in their own capability may manifest through a personality that is authoritative, stable, mature,
and morally upright, serving as a role model for students (Djollong, 2017).

Interview Excerpts:

“I am not fully confident in my choice to become a teacher because it was initially my
parents’ wish. For me, a teacher must truly be respected and emulated, yet I still struggle to
teach material that I have not fully mastered.”

“I still have doubts about choosing teaching as a career, as it was not my personal preference
at first. In my view, a teacher should serve as a role model, while | personally still have
difficulty mastering certain subjects.”

The findings reveal that Generation Z teachers often feel unprepared and lack confidence in
their own abilities, which aligns with the study by Ibda (2025), stating that challenges in
delivering instruction frequently make teachers feel insufficiently prepared and uncertain
about their competencies. These challenges arise not only from external factors, such as the
school environment, but also from internal factors, including teachers’ limited positive
perceptions of inclusive education, which can affect their classroom practices (Magyar et al.,
2020). Additionally, many teachers lack psychological readiness to engage with students,
particularly in teaching practice (Baimenova et al., 2015).

This study implies that strengthening self-efficacy and professional readiness among young
teachers, especially Generation Z educators, is essential for improving educational quality.
Educational institutions should foster intrinsic motivation, emotional maturity, and
professional identity to ensure that young teachers become more confident, competent, and
prepared to serve as exemplary educators.

Motivation in Teaching

Teachers with high motivation tend to perform their duties diligently, fulfill responsibilities,
consider career advancement, and maintain a future-oriented perspective (Abdullah, 2018).

Interview Excerpts:
“My motivation to teach, honestly, is driven by economic factors, as I am currently a mother
who wants to support my husband and make my child happy; there is no other motivation.”

“My motivation in teaching is to provide a safe and supportive learning environment and to
contribute to positive change through education that is relevant to the needs of the digital era.”

These interview results align with Suryana’s (2013) study, which suggests that teachers who
work diligently typically have underlying reasons that drive their efforts. Challenges often
arise due to low teacher motivation, which can act as a barrier caused by inadequate school
facilities and suboptimal teacher performance (Abdullah, 2018). Motivation can originate
from intrinsic factors within the individual or extrinsic influences from the surrounding
environment.

The findings underscore the importance of strengthening both intrinsic and extrinsic
motivation among young teachers to enable them to work optimally and pursue self-
development. Strategies that enhance teacher welfare and career development are necessary to
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ensure that motivation extends beyond economic concerns, fostering professional
commitment and contributing to the advancement of education.

Teaching Challenges and Generation Z Teachers’ Responses

In the era of digitalization, appropriate strategies are required for Generation Z teachers to
adapt to the school environment without losing their identity as an innovative generation
(Syafrizal et al., 2025).

Interview Excerpts:

“My teaching challenges arise from students’ diverse needs, varying backgrounds, and the use
of technology. To overcome these, | need to be adaptive to technology, creative in lesson
design, and experiment with different approaches with students.”

“As a Generation Z teacher starting my career, the small age gap often makes us perceived as
peers, resulting in more authentic communication but potentially eroding formal authority.
We are required to establish professional boundaries without damaging relationships with
students.”

These findings confirm that the role of Generation Z teachers extends beyond delivering
content—they also act as facilitators and innovators, creating learning environments relevant
to contemporary students’ characteristics (Yuliawati et al., 2025). Teachers must adjust
instructional strategies to align with Generation Z students’ learning styles, which tend to be
visual, multitasking, and characterized by a short attention span (Munawir & Muhidin, 2025).
This approach encourages students to collaborate in groups, share ideas, and solve problems
collectively (Syamsuddin et al., 2022).

The results suggest the necessity of developing adaptive and innovative competencies among
Generation Z teachers to effectively address learning challenges in the digital era.
Furthermore, schools should cultivate a collaborative culture and a flexible learning
environment, enabling Generation Z teachers to balance their roles as both learning partners
and authoritative figures, thereby making instruction more relevant, creative, and student-
centered.

Digitalization and Its Impact on Student Character and Behavior

Among existing generations, Generation Z stands out as the most prominent, having grown up
in the digital era characterized by advancements in technology, particularly mobile devices,
social media, and the internet (Husain et al., 2025). Digitalization refers to the process of
implementing digital systems or transforming conventional methods into digital-based
systems (Kurniawan et al., 2022).

Interview Excerpts:

“The use of technology carries risks such as distraction, addiction, and privacy issues.
Therefore, we must act as digital literacy facilitators, helping students filter information and
develop healthy learning habits.”
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“Technology is indeed beneficial, but it also poses risks such as addiction and reduced focus
on learning. Hence, teachers must actively guide students in digital literacy and instill healthy
study habits.”

These findings align with Amarulloh and Meylani (2019), who reported that although students
are highly engaged with digital technology, they do not fully understand its role in education.
Some students remain skeptical and resist digitalization in the learning process. Consequently,
teachers must monitor technology use during instruction to prevent undesirable outcomes
(Ani et al., 2025).

The study highlights the need to enhance educational quality by focusing on teacher
competence, particularly among young educators who act as adaptive agents of change. These
teachers should actively create innovative learning experiences and bridge generational gaps
between teachers and students. Understanding and implementing the role of teachers as
facilitators in 21st-century learning is essential, particularly in primary and secondary
education, to ensure practical and effective teaching practices (Husain et al., 2025).

Generation Z Teachers’ Experiences

Teacher experience refers to the time a teacher spends performing duties as an educator
within a specific educational institution, as assigned by an authorized agency (Rusydiana,
2021).

Interview Excerpts:

“One of my worst teaching experiences was working in a toxic environment, where fellow
teachers did not support each other and focused more on each other’s mistakes. The principal
often acted unfairly, which made me feel uncomfortable.”

“Negative experiences I have encountered include conflicts with school authorities, excessive
workloads, or highly challenging classroom situations. From these experiences, | learned how
to turn such events into opportunities for growth and learning.”

These findings are consistent with Elly & Soraya (2020), who demonstrated that a positive
school environment and supportive leadership enhance teacher performance. The school
environment encompasses all aspects surrounding employees particularly teachers that
influence their ability to carry out and complete assigned tasks (Sofyan, 2013). A comfortable
and supportive work environment can improve teacher performance, whereas an
uncomfortable or unsupportive environment may reduce motivation and, consequently,
professional effectiveness (Elly & Soraya, 2020).

The study highlights the importance of creating a healthy and supportive work environment to
ensure that teaching experiences serve as opportunities for learning and professional
development. Schools should foster a collaborative culture, fair leadership, and a balanced
system of recognition both material and non-material (Elly & Soraya, 2020). Such measures
help teachers feel valued, motivated, and focused on enhancing teaching quality and
professional performance.
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Adaptation of Generation Z Teachers

Generation Z, with its unique characteristics, faces distinct and unprecedented challenges
compared to previous generations. They live in an era where academic pressures have
increased significantly, while mental health crises are prevalent among many of their peers
(Hayati et al., 2024).

Interview Excerpts:

“By recognizing that each colleague has their own personality, strengths, and weaknesses, and
by striving to be empathetic, we can manage negative emotions. Additionally, motivation to
support our families helps us remain comfortable in the work environment.”

“Understanding the school culture and rules, managing time effectively, and seeking peer
support are essential. Applying adaptive strategies through flexible teaching, clear
communication, and utilizing available resources also helps in adjustment.”

These findings align with Amalia (2022), which revealed that Generation Z teachers face
various teaching challenges, including generational gaps with students and senior educators,
adaptation to the school environment, conventional teaching methods, and curriculum
comprehension. Although Generation Z is sometimes perceived as job-hopping, other
research indicates that they are willing to remain in a single institution for a longer period if
the work is engaging and meaningful (Slamet, 2025).

The study underscores the need for tailored management and professional development
approaches for Generation Z teachers, taking into account their unique characteristics,
emotional needs, and psychological challenges. Such strategies can enhance their adaptability,
job satisfaction, and long-term commitment to the teaching profession.

CONCLUSION AND SUGGESTIONS

This study aimed to explore and analyze the resilience experiences and adaptation strategies
of Generation Z teachers in facing professional challenges in the digital era, particularly
during the transition from university to the school work environment with adjustments to
advancements in educational technology. Based on the findings, it can be concluded that
Generation Z teachers encounter various challenges in their professional adaptation process,
including a lack of preparedness and self-confidence, fluctuating motivation, generational
gaps, and limited proficiency in utilizing learning technologies. These challenges stem from
internal factors, such as self-perception and psychological readiness, as well as external
factors, including workplace support and suboptimal educational facilities. Despite these
challenges, Generation Z teachers demonstrate significant potential as adaptive, innovative
agents of change who are oriented toward collaborative learning in line with the
characteristics of 21st-century students. Therefore, institutional support is essential through
career development programs, strengthening intrinsic and extrinsic motivation, enhancing
digital competencies, and creating supportive and equitable work environments to foster their
professionalism. This study is limited by the number and context of participants. Future
research is recommended to involve a larger and more diverse sample of teachers across
different educational levels and regions to obtain a more comprehensive understanding of
Generation Z teachers’ resilience and adaptation strategies.
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